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Senator Charles F. Percy, above, will discuss the role of the Federal Government
in Higher Education in his article in this
issue of The Statesman, while Governor
Richard B. Ogilvie, below, will look at the
same picture with respect to the state of
lllinois.

Nineteen eighty! A long way off?
Not really. Not when you look back
over the 10 years that have passed so
quickly, with memories still fresh.
Ten years that began with John F.
Kennedy and ended with man walking
on the Moon.
Ten years that saw a small teachers
college grow into a large university of
nearly 15,000 students, with a whole
new world beckoning.
Much has happened to us all during
those years that went by so fast. There
is nothing to lead us to believe that the
next decade will be anything less eventful.
In this issue of The Statesmen, we
are attempting to look into that future.
U. S. Senator Charles Percy and
Gov. Richard Ogilvie, in special
articles for The Statesman, forecast
the future role of government and
higher education.
Dean of the College of Education
Henry Hermanowicz discusses the new
challenges in teacher education for the
decade ahead, while the director of
computer services at Illinois State,
Thomas Brigham, looks at the expanding uses of data processing.
Other challenges loom as well, including such controversial subjects as
narcotics, with two views presented.
We also present for your interest a
special section dealing with the decade
ahead in higher education throughout
the nation.
And from a general interest standpoint, Statesman features photo stories
on the black student and the arts, and
the university's new head basketball
coach, along with a look at the fielding
of a national baseball champion team,
and a peek into the past to the day the
Navy Invaded ISU.
Articles designed to whet your interest and to broaden your perspective
on the problems and challenges ahead.
We welcome your comments and suggestions.
Richard Godfrey,
Editor

Changing patterns in teacher education are
the focus of College of Education Dean
Henry Hermanowicz, above. Stanley Grupp,
below, associate professor of sociology, and
an authority on narcotics, sorts out facts surrounding the marijuana question.

The
Federal Government
and the Future of
Higher Education
The best possible higher education
for our young people
should be a prime national goal."
Senator Charles Percy
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Our society is well set up when it
comes to investing in things, such as
housing or machines. But the way we
invest in people-especially in educating our young people-leaves much
to be desired.
These days, an exceptionally bright
boy or girl from an impoverished background, with the help of scholarships
and loans, can often succeed in obtaining a college education. I also recognize that some students find it possible
to work their way through college.
At the other end of the income scale,
children of wealthy parents ;isually encounter no difficulty in paying college
bills, providing, of course, they are
bright enough to get past the admissions office.
Still, there are all too few parents
who can meet today's soaring tuition
costs without flinching. Even families
with substantial incomes may find
themselves staggering under a heavy
financial burden when two or three
children reach college age at the same
time.
Meantime, across the land, state
legislatures are strapped for funds to
support public colleges. Other essential public services are often neglected
in order to meet soaring educational
bills.
If we assume, as I do, that the best
possible higher education for our young
people should be a prime national goal,
then Federal policies should be directed
toward helping ease this financial
squeeze. Yet Washington is encumbered by a hodgepodge of overlapping
educational aid programs created by
successive Congresses and lacking in
any coherent structure or over-all
policy direction.

There is a guaranteed student loan
program, but in some states banks will
refuse to make such loans unless the
student's parents have been depositors
for many years. And in today's interest market, many banks are plainly
unhappy with the 7 per cent maximum
interest rate that they can charge to
receive the Federal guarantee.
There are also educational opportunity grants for the underprivileged,
work study grants run by the colleges
themselves and National Defense Education Act student loans that bear an
attractive 3 per cent, 10-year repayment schedule. But these programs are
funded at such a low level that they
are often unavailable to eligible students.
Exclusive of graduate education, the
Federal government last year earmarked about $800 million to support
higher education. About $568 million
was spent on loans and grants for
students while $240 million went to
support institutions of higher learning
through direct aid for construction,
programs and equipment.
Without doubt, federal education
assistance must provide institutions
with enough flexibility in spending allocated funds to meet their specific and
unique needs. We should avoid putting
so many strings on Federal aid that
it results in a regimentation or even
a distortion of the college curriculum.
But, at the same time, Federal aid
must provide incentives to meet specific social goals, as, say, subsidizing the
training of personnel in critical skills.
Thus, after the Soviet breakthrough in
space in the late 1950's, the Federal
government helped underwrite a "crash
program" that beefed up science de-

"Washington is
encumbered by a
hodge-podge of
overlapping
educational
aid programs
"

partments and generally· provided further incentives to students to enter the
sciences.
More imaginative solutions are needed if we are to keep faith with the
educational birthright of our children
and meet the current crisis in financing
higher education.
One approach that has wide support
and which I voted for in the past provides tax credits for higher education
expenses. A bill that I co-sponsored in
the current session of Congress offered
credits of up to $325 per student to
the person who paid the student's
tuition bills. The amount of the credit
was reduced proportionately as the
taxpayers' income increased.
An Education Opportunity Bank
created along the lines of FHA mortgages is another proposal that I believe
merits further consideration. Instead

"We should avoid
putting so many
strings on Federal
aid that it results in
a distortion of the
college curriculum."

of financing homes, the Bank would
finance education through the sale of
federally guaranteed bonds to investors.
Repayment could be stretched over a
20 or even a 30-year period and the
charges could be geared to a fixed percentage of the borrower's taxable income in that year. The Internal Revenue Service could efficiently collect
repayment on the same basis as tax
withholding. Insurance could cover
the Bank's risks against illness or death.
Under this proposal, some college
scholarship funds could be freed to
help students from poverty groups enter
and finish college. But its main thrust
would be to call upon each generation
to pay for its own education and to
have the opportunity to freely select
the type and cost of the education de3

"An Education
Opportunity Bank
created along the
lines of the FHA .
merits consideration"

sire<l. Under this plan, the total cost
of the higher educational structure
would remain the same; all that would
change is how the cost is distributed.
Nevertheless, the establishment of an
Educational Opportunity Bank available to all students clearly requires
some major readjustments. Perhaps
the best way to proced is to undertake
a pilot program to finance medical
education. Prospective doctors are virtually assured of earning a good income
and thus should be willing to take out
long-term, sliding-scale loans.
Institutional support must also be
expanded and refined. For example,
community colleges, junior colleges and
adult vocational schools now require
much greater Federal assistance. The
comprehensive Vocational Education
Act is only two years old. The institutions being supported under this program have different needs than most
colleges and universities: They will
graduate young persons with high
technical proficiency in specific areas
but without the traditional bachelor of
arts degree. To cite but one example,
this system is well adapted to train
para-medical personnel who can assist
doctors and relieve them of work
they now must do.
A poll of 12,000 of my Illinois
constituents revealed that 53 per cent
favored tax credits for parents, 45 per
cent favored long-term loans for the
students themselves and only 2 per cent
favored more Federal scholarships.
The best government is one that
wisely represents the will of its people.
Americans desire a new approach to
help meet the rising financial burden
of higher education, and I strongly
hope that a majority of Congress will
listen and act upon that appeal.

RICHARD B. OGILVIE
GOVERNOR

The Future of
Higher Education
in Illinois

No area in state government more
forcefully affects the future of Illinois
than higher education. Accordingly,
no action of state government expresses a more definite commitment
to the future than one which advances
the cause of education.
We can take pride that our Illinois
higher education system is acting today to create universities to meet the
demands of tomorrow. Our attitudes
toward higher education in the United
States have undergone dynamic changes
4

in the past twenty years. But none is
greater than our collective decision to
provide quality education for all-not
just the select few. Each year, greatter and greater percentages of high
school graduates seek some sort of
post-high school training.
To meet this growing demand, the
Illinois junior college system was
launched. Rapidly it is becoming one
of the best in the nation. Through
the partnership of local and state
bodies, Illinois now boasts more than

40 public junior colleges. The number increases every month as new
colleges are authorized by the voters
to meet local educational needs.
In planning this developing network of colleges and universities, our
higher educational system has done
painstaking research, carefully coordinating all aspects of the project.
This thoroughness has earned us national respect; more importantly, it
has given us top-quality schools.
We have established a national
model for budgetary and curriculum
planning through our Board of Higher E ducation. Along with it, the four
governing boards which provide the
operating policies for our state universities have done a magnificent job
under the pressures of increased enrollments and tight budgets.
But an important factor in the success we have enjoyed so far is our
realization that there is no time-in
this or any other field-to rest on
our la urels.
Figures compiled by the Board of
Higher Education's New Institutions
Study Commission show that by 1982
enrollment in Illinois institutions of
higher education will swell by more
than 2 50,000 to 667,000. After
reaching that peak, the figure is expected to decline to 569,000 by 1988.
B ased on these projections, the
board is studying ways to accommodate
the influx, while not overextending
its plans past the peak of college enrollments. Their studies deal largely
with the type of education center which
will best satisfy the needs of future
generations of college students. There
are three basic a reas of expansion
study:
The junior college system: Most of
the junior colleges in the state are general purpose institutions, offering college-parallel as well as terminal programs. It is possible that th ese
institutions could accommodate the influx of students by widening their
scope and expanding local facilities.

The senior college system: With the
creation of Governors State University
and Sangamon State University last
fall, Illinois joined the small group
of states which have established sen-

ior universities offering only third and
fourth-year and master's courses. The
new institutions will be a capstone system to the network of junior colleges
throughout the state. •Since these universities will not open their doors until
the fall, however, it is not yet possible to measure their effectiveness in answering the anticipated increase in
stude nt enrollment. The board will

Universities established in cooperation with other states: The Quad Cities
Graduate Center is a newly conceived
idea which pools the resources of two
states, Illinois and Iowa, to answer
the needs of both in higher education.
Again, since the center is only recently established, information on its viability is limited. If the center proves
effective, the board may consider expanding the present facilities or duplicating the institution in other geographic areas.
Long-range planning at this time is
hampered by census figures which are
now almost a decade outdated . Once
the 1970 census report has been filed,
and data on the new unive rsity systems already in existence is more complete, the New Institutions Study Commission can move into high gear a nd
begin answering some of the questions about expanding opportunities
in higher education .
More immediate pla ns for Illinois
colleges and universities involve a $70
million reappropriation this year to
the Illinois Building Authority for the
expansion of present institutions and
construction on several newly established junior colleges throughout the
state.
The Board of Higher Education
keeps all the areas of higher education expansion under constant study.
Their overall objective, however, is
not just physical expansion of Jllinois
institutions. R ather, they are concerned with strengthening existing programs while developing an emphasis
on the quality of education, recognizing that increasing the quantity of degree production is not an appropriate
goal by itself.
Many of the young people now attending school will one day find themselves working at jobs which do not
exist today. If they have not been
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trained to cope with the changes which
their world will demand of them,
these young people may become obsolete in a society having little patience with obsolescence.
ln addition to striving for a better
curriculum planning, we must find better ways to use our educational resources-human, financial and physical. This is especially true in a day
when the demand for government
services, with the concomitant demand
fo r tax revenues, is constantly growing.
Most of our colleges and universities in Illinois, for example, are filled
to capacity during the fall semester.
By spring, the use of facilities is below maximum and in the summer,
some campuses are nearly deserted.
Because we do not use o ur facilities
and personnel on a year-round basis,
we are wasting valuable resources.
For example, we do not use the full
talents of the teaching and research
staffs. These well-trained people who
have made a career in .h igher education find themselves with what are
really part-time jobs. They must either
find summer em ployment or be satisfied with the income they can earn in
the nine or ten months of the " regular" school year.
Much could be done to meet the
rising demands of faculty for better
salaries if we could provide full employment for them twelve months a
year rather than for nine or ten months.
We are also not fully using our financial resources because the buildings and lab oratories, libraries and
dormitories are not used efficiently.
Every businessman knows that he
must spread his fixed costs over as
m any units as possible if he is to take
full advantage of his investment. The
same should be true in higher education.
In outlining these areas of concern,
we have plotted for ourselves a path
of unique opportunity. The solutions
to these problems do not in any way
require us to accept without question
the dictates of educational orthodoxy.
We now share a common opportunity to b reak out of the confines of the
past and to chart new paths into the
future.

1
Henry Hennanowicz

D
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The decade of the Sixties probably
will be remembered for various efforts
in the intensive reexamination, general
criticism, and diverse experimentation
related to teacher education in America.
Criticisms of teacher education, recommendations for its improvement, and
the development of substantial research
in teacher education emerged from various organizations and individuals. It
was a decade in which the National
Commission on Teacher Education and
Professional -Standards offered major
recommendations for improving the
preparation of teachers. It was a decade that witnessed the Conant report
as well as James D. Koerner's attack
on teacher education. It was also a
decade in which the prodigious Handbook of Research in Teaching was
published.

What the present decade will hold
for teacher education is not entirely
clear. However, there are three major
developments which offer clues regarding the direction of teacher education
in the Seventies:
1. Nationally, the teacher shortage
has been eliminated except for a
few fields.
2. The research and experimentation in teacher education conducted during the Sixties will
start to have an impact on modifying teacher education programs
during the Seventies.
3. Contemporary concerns for social relevance and functionalism
will generate new emphases in
the preparation of teachers.
Each of these three developments is
now examined in terms of possible implications for teacher education this
decade.
End of Teacher Shortage
Data from national and state sources
such as the NEA and IEA clearly
indicate that the teacher shortage has
come to an end. This seems to be
the case in virtually all fields except
special education, industrial technology
and vocational technology, women's
physical education, the physical sciences, library science, and perhaps in
the area of well-prepared junior college
teachers. Of course, the foregoing
shortage areas still will have to be filled.

However, the end .o f the teacher shortage suggests other concomitant developments. For one thing, it will allow
those of us in collegiate institutions to
concentrate on improving the qualitative dimensions of teacher education.
Furthermore, both public school and
collegiate personnel will try to uplift
the general standards of the teaching
profession by having a substantial
supply of teachers combined with a
relatively stable market. In addition,
various forms of inservice programs
involving collaborative efforts between
the universities and the public schools
will be developed for the preparation
and utilization of teacher aides and
other auxiliary personnel. Other areas
such as nursery education and intensive
curriculum improvement projects will
receive increased attention by the universities working with the public
schools.
Use of Research and Experimentation
During the past decade, research into
teaching has resulted in the emergence
of various systems or conceptual
schemes useful in ordering, describing,
understanding, and analyzing the nature of teaching. These conceptual
schemes have been found useful as
cognitive maps for not only analyzing
teaching but also as means of learning
how to cope with instructional problems. Using these cognitive maps in
systematic ways to prepare teachers
can enable us to develop various clini-
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cal. abilities among prospective teachers. In other words, using research into
teaching, we can develop diagnostic
skills among teacher candidates for
dealing with instructional problems and
instructional planning that heretofore
simply were not available. Thus, the
clinical study of teaching, capitalizing
upon knowledge, and research about
teaching will make a significant impact
on teacher education programs in the
Seventies.
In addition, a training and research
technique developed as a result of
experimentation in teacher education
known as microteaching also will
modify teacher education programs in
the Seventies. Much of the research
from which microteaching has developed represents an attempt to analyze
teaching into explicit, well-defined components that can be controlled, practiced, and evaluated with high degrees
of reliability and validity. Microteaching as both a training and inquiry technique is simply a scaled-down version
of teaching whereby the instructional
session may last only from five to ten
minutes and is directed to a very sp~
cific objective involving a teacher interacting with no more than five pupils.
The microteaching sessions may be
recorded on video tape and the tape
playback may be subject to analysis
and evaluation. In this manner, microteaching and the feedback which it
provides becomes an important instrument for training and perfecting the

instructional skills of prospective teachers. Furthermore, analyses of microteaching sessions can provide clues of
the relevance or lack of relevance that
other aspects of the collegiate program
may have to teaching performance.
Plans are being made at Illinois State
University to modify undergraduate
teacher education programs to emphasize both the clinical study of teaching
and the extensive use of mircoteaching
experiences. The laboratory schools
of the university stand to play an important part in the new programs of
teacher education involving clinical
analysis of teaching and microteaching
as prestudent teaching experiences for
teacher candidates. In addition, the
laboratory schools will serve as centers
for experimentation and research in
a variety of educational problems including those of teacher preparation.
Social Relevance and Functionalism

Concerns for social relevance and
functionalism have been felt in attempts
to modify present teacher education
programs. While the theoretical and
subject preparation of teachers will
continue to take place in a university
setting, the actual training of teacher
candidates to develop minimal teaching
abilities will have its principal emphasis
in a field site involving public schools.
This field site or complex will involve
collaborative efforts between the universities and the public schools. This
kind of field site or complex tying

J

university and public school resources
and efforts together has already taken
elementary development in the form
of prese11t teacher education centers
such as those established in Maryland
and Michigan. The different universitypublic school arrangements as teacher
education centers will vary from local
university-community collaborations to
state-wide and even regional plans for
establishing teacher education centers.
The State of Maryland recently established forty-four sites as part of the
state-wide collection of new teacher
education centers. The centers are used
for both inservice and preservice teacher education with resources of both
universities and public schools utilized
for their operation. Each center has
a coordinator who is jointly appointed
by the school system and the cooperating college, while the operations of all
forty-four centers are coordinated by
the Maryland St;;ite Department of
Education. Student teachers from the
colleges are assigned to the centers
rather than a particular shool or teacher
and they are given diversified training
experiences. The major functions to
be perfomed at such centers are the
following:
1. Programming and supervising diversified training experiences for
teacher candidates from the universities
2. Developing, preparing and storing materials useful in teacher
education

EB
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3. Conducting workshops, institutes,
and conferences for the preparation of auxiliary educational personnel
4. Offering various programs and
facilities for the continuing education of teachers
5. Promoting university-public
school efforts related to curriculum development and improvement
It seems that such developments in
the establishment of teacher education
centers will expand and become more
significant across the nation in the
future. Such centers will also offer
realistic opportunities for teacher candidates to work in communities while
being trained to cope with a variety of
educational problems. These opportunities will range from working in
communities with a high proportion of
disadvantaged youth to coping with the
kinds of instructional and curriculum
problems found in suburban or smalltown schools. The future of teacher
education in the Seventies will become
more dependent upon close cooperation
between the universities and the public
schools for both preservice and inservice education of teachers. The 1970's
will involve more deliberate attention
to improve the quality of teacher education, bridge the age-old theory-practice dichotomy, and provide special
focus upon the real problems of functional instruction in education for all
children and youth.

The Marijuana Muddle
Does the punishment fit the crime, or is the crime itself the punishment?

Police activity as measured by marijuana arrests is increasing at an unprecedented rate. Using California data,
two questions are investigated. How
have the courts responded to the police
activity? To what extent have the
characteristics of those who are targets
of this activity changed? Data indicate:
(1) A decreasing proportion of convictions in relation to total arrest dispositions; (2) A clear trend toward the
mitigation of the severity of punishment for all categories of persons convicted of marijuana offenses; (3)
Relative stability in the prior drug
record characteristics of the marijuana
arrest population disposed of year to
year, and (4) A remarkable and increasing disparity between the level of
arrest activity of law enforcement
agencies and the subsequent response
to this activity on the part of the adjudication processes including the court.
The implications of such disparity seem
to be those of disorganizing and vitiating the effectiveness of law enforcement. Continued efforts to enforce a
law which attempts to regulate behavior that increasing numbers of
persons participate in or tolerate, whose
wisdom is questioned by lay and professional segments of our society and
which appears to be unenforceable,
can only lead to further disrespect for
and an attenuation of the law enforcement processes.

The "marijuana problem" has rapidly degenerated into the "marijuana
muddle." As the use of marijuana
increases and as this use expands into
the middle and upper classes, officials
are increasingly confronted with questions concerning the effects and dangers
of marijuana. Unfortunately, the answers that can be given are limited.
We really do not know very much
about marijuana. Perhaps the most
decisive point that can be made is that
the possession and sale of marijuana
is against the law.
The impetus in the public's concern
about marijuana is its expansive use in
the middle and upper classes, as well
as its association with the dissidents,
the disenchanted and hippie groups.
It is these facts, together with the crescive nature of the criminal law relevant
to the possession and sale of marijuana
which provide the thrust in the continued discussion and controversy
which has emerged. Had the use of
marijuana remained concentrated with
the Negro, the Mexican and the dance
band musician, an increase in use
notwithstanding, it probably would not
be receiving the attention it is today.
The sustained controversy characterizing the " marijuana muddle" centers
around two questions; what shall we
do about it and more recently, what
does it all mean?
As is usual in cases of this kind

The a rticle by Stanley Grupp was done In
conjunction with Warren C. Lucas of the Department of Sociology at Utah State University, and is a condensation and revision of
a paper read at the 1969 annual meeting of
the American Sociological Association.

there has been a call for more research
and information. This position finds
much support. Recently the President's
Commission on Law Enforcement and
Administration of Justice called on the
National Institute of Mental Health to
"execute a plan of research ... covering all aspects of marijuana use." Without deemphasizing the value or desirability of research it does have at least
one unfortunate accompaniment. Recognition of the need for research is a
position that all points of view can support while vigorously continuing to
campaign for the particular position
each represents.
The general themes characterizing
approaches to this "muddle" today are
well known. Omitting those who for
various reasons choose to remain silent,
both public and professional opinion in
the United States currently focuses
around two countervailing trends, one
liberal, the other punitive. On the
one hand we have those who defend the
continuation of the situation as it is,
that is continuation of criminal sanctions for marijuana offenders, or those
who argue for more stringent measures.
On the other we have those who ask
that penal sanctions against users and
sellers of marijuana be eliminated or at
least ameliorated.
Often the exchange of opinion is one
of charges and countercharges not uncommonly emotionally tinged. In the

sustained exchange of views and accusations between these factions all too
little attention has been given to a
systematic examination and appraisal
of the limited data that is available.
The failure to examine applies to many
phases of the problem, including absence of inspection of the pattern of
activity of law enforcement agencies
and court activity itself.
Inspection of the scarce data available regarding the activities of law
enforcement agencies as represented
in arrest statistics suggests that at the
formal-arrest level, we have not moved
away from a criminal law enforcement
approach ,v the problem. Indeed, the
available evidence suggests that law
enforcement agencies by choice or request are directing an increasing
amount of their energies to this area.
Unfortunately, independent data for
marijuana arrests as opposed to arrests
for other drug laws violations is not
available for many areas in the United
States. The Federal Bureau of Investigation, for example, does not provide a breakdown for marijuana
offenses in the Uniform Crime Reports.
Respectable arrest and disposition data
are available, however, from the Bureau of Criminal Statistics in California.
Data, more detailed than most, is available from New Jersey and limited information can be found in the annual
reports of the Federal Bureau of Narcotics.
Marijuana arrest trends are especially
interesting for they come at a time
when there is an increasing concern
about the dangers of LSD as well as a
variety of other dangerous drugs and at
a time when there is an increasing articulation of the treatment-rehabilitate approach with respect to the traditional
hard drug use.
Marijuana use at most is viewed as
a vice to be reckoned with but not
treated. In this regard, as compared
to the conventional drugs subject to
penal sanction, marijuana is unique.
The increase in police activity with
respect to marijuana involves at least
two dimensions, the police themselves
and the public. The problem of locating
marijuana law violators and in "making
cases" are much less pronounced than
they are with hard drug law violators.
Several factors contribute to this including: (1) The frequency of mari-

juana use as opposed to hard drug use,
(2) The permissive and not uncommonly careless atmosphere often surrounding marijuana use along with
which we find (3) A feeling on the part
of a considerable number that marijuana smoking is a relatively innocuous
leisure time activity. One result of these
several factors is that if law enforcement officers feel a need to justify their
existence, marijuana users and sellers
most certainly offer a fertile ground.
Adult arrests (18 and older) for
marijuana offenses in California increased approximately 525 per cent
from 1960 to 1967. In absolute figures
there were 4,245 and 26,527 marijuana
arrests in 1960 and 1967 respectively.
Viewed in terms of adult drug and
marijuana arrests, marijuana represented 24 per cent of the total arrests in
1960 and 56 per cent in 1967. Sample
data indicate that in 1968 marijuana
arrests represented approximately 50
per cent of the total drug-marijuana
arrests. The low point for the 1960
to 1967 period was reached in 1961
when marijuana arrests contributed 20
per cent of the total adult drug-marijuana arrests in the state of California.
Similar increases in marijuana arrests appear to characterize many areas
of the United States. In Illinois, an
astronomical increase between 1964
and 1967 is reported by the Chicago
Police Department with marijuana arrests increasing from 63 to 2,128, an
increase of 3,278 per cent. The Illinois
Division of Narcotic Control, the state
narcotic agency, also reports marked
changes in the adult ( twenty-one and
over) marijuana arrests from 1963 to
1967. In 1963 there were 59 marijuana
arrests which accounted for 29 per cent
of all arrests for narcotics and marijuana. By 1967 this figure had risen
to 201 arrests, 87 per cent of all narcotic-marijuana arrests by that agency.
Irrespective of one's hunches on the
extent these increases represent real
increases, the data do reflect an increase
in police activity, an apparently common trend in the United States today.
How have the courts responded to this
activity? To what extent, if any, have
the characteristics of those who are
targets of this activity changed?
Gross marijuana arrest disposition
data from California follows a pattern
similar to the overall arrest trends but
11

provides an index of court activity.
Since 1962, marijuana arrest dispositions in California have consistently
contributed an increasing proportion to
the total pattern of drug-marijuana arrest dispositions, rising from 21 per
cent in 1962 to 56 per cent in 1967.
Sample data indicate that in 1968 this
proportion fell to approximately 50 per
cent.
There have been some marked
changes in the pattern of marijuana
arrest dispositions. Inspection indicates
that the relative frequency of marijuana
convictions has decreased from 45 per
cent in 1960 to 31 per cent in 1966.
This has been accomplished by a commensurate increase in those who were
released, dismissed or acquitted, which
increased from 49 per cent to 65 per
cent. The shift in the pattern of dispositions, however, did not start until
1963 with the most precipitous changes
coming in 1964 and 1966. In 1967
there was a reversal of this trend with
56 per cent being released, dismissed
or acquitted.
While there has been an increase in
absolute numbers convicted since 1962,
it is apparent that the trend in rates of
conviction does not sustain the precipitous scurry of activity at the arrest
level that has occurred in recent years.
It should, of course, be recognized
that disposition trends are reflective
of the intricacies of the entire adjudication process and of the innumerable
forces influencing this process. In this
regard it is noted that the released, dismissed or acquitted category reflects
decisions of the police and the state's
attorney as well as the court.
The fact remains that more people
are being convicted today for marijuana
offenses. In 1967, 5,054 more persons
were convicted of marijuana offense
than were similarly treated in 1960.
Using non-conviction and type of
conviction as criteria, the California
adult marijuana arrest population is
divided into three prior drug record
categories; none, minor and serious.
It is common knowledge however, that
there are many persons who have used
marijuana and drugs who have no arrest
or criminal conviction which attests
to this fact. These criteria do, nonetheless, provide an index of past legal
involvemment with respect to marijuana.

Consistently, it is persons with no
prior drug record who contribute the
largest proportion of the marijuana
arrest dispositions for the several years
we have considered. Viewed in terms
of the total prior drug profile the
variation in the relative characteristics
of the population over the eight year
period does not change markedly.
Generally, over the years, there is a
greater likelihood for persons with a
serious prior drug record to be convicted but the tendency is not a marked
one.
Given their overall contribution to
the total marijuana arrest population
for any given year, it is to be expected
that persons with no prior drug record
will be the major contributors to a
given type of disposition in a given
year. In this regard, conviction data
is of special interest since it represents persons finally screened as criminals by virtue of their involvement with
marijuana. Sentencing trends in particular reflect how the courts are responding.
While the year-to-year trend has not
been consistent, the general trend in
the mitigation of punishment for marijuana law offenders is clearly discernible for all prior drug categories.
Viewed both collectively and in terms
of individual categories, in 1967 as
compared to 1960, there has been a
decrease in the relative use of the prison
sentence. Paralleling this change a
marked increase occurred in the use
of straight probation.
In general, over the years a decreasing proportion of subjects in all prior
drug categories have been sentenced to
straight jail sentences. Since 1960 a
marked increase has occurred in the
proportion of both minor and serious
categories receiving a probation and
jail sentence. Again, the year-to-year
shift is not consistent but never-the-less
this is further evidence of the decreasing
harshness of sentences for all subjects
irrespective of their prior drug record.
The interesting and complex issues
that are apparent or suggested are
numerous : ( 1) The decreasing proportion of convictions in relation to
total arrest dispositions; (2) The clear
trend in the mitigation of the severity
of punishment for all categories of
persons convicted of marijuana offenses; (3) Relative stability in the

prior drug record characteristics of
the marijuana arrest population disposed of year to year, and (4) Perhaps
the most striking, far-reaching and
important of all is the evidence regarding the glaring and increasing disparity between the level of arrest
activity of Jaw enforcement agencies
and the response to this activity on the
part of the court.
Generalizations of these patterns to
the whole of the United States is hazardous. Similar patterns may not characterize all states. Special caution
seems indicated with respect to prior
drug record characteristics since this
dimension clearly reflects the dynamics
of the screening process.
When we consider the sustained
criticism and attack in recent years on
the use of penal sanctions in dealing
with marijuana smokers, when we consider the common assertion that the
penal sanctions . applied to marijuana
law violators are too severe, and the
point that is sometimes made that persons who have not previously been the
targets of the police are now being
harassed because of their involvement
with marijuana, the current data are of
special interest.
The decrease in conviction rates
is apparent and, similarly, viewed in
terms of the prison sentences generated,
the overall trend is toward non-prison,
non-jail disposition. Clearly the trend
is that of decreasing punitiveness.
It is true that persons with no prior
drug record do make up the largest
body of convictions. On the other hand
the sentencing trend for this as well
as the other prior drug record categories is one of amelioration. It can be
argued that, as suggested by the data
at hand, the intense and increasing fervor of the criticism and opposition to
the severity of our penal sanctions
seems anomalous.
Admittedly, although the data does
not permit an in-depth examination of
the type of prison sentence meted out,
it does provide a general sentencing
index. Likewise, in considering the
implications of the present information
the following facts should not be overlooked. A total of 5,053 more persons
were convicted in 1967 than in 1960
and 2,560 more were actually sentenced. The increase in sentenced
subjects, however, was almost entirely
12

absorbed by straight probation and
probation-jail sentences.
Other evidence suggests that there
are some severe sentences being imposed, but just how many it is difficult
to say. Viewed in terms of the trends
observed in this paper, it appears that
relatively severe sentences, while technically possible, may in fact be the
exception. Overall, the pattern is clear.
An increasing disparity exists between
aggressiveness of law enforcement personnel (as measured by arrests) and
disposition-court activity (as measured
by conviction rates and prison commitments). There is a consistent yearto-year increase in the ratio of arrests
to convictions between 1961 and 1967.
What are the implications of this
gross disparity? The immediate and
long-range effect is that of disorganizing
and vitiating the effectiveness of law
enforcement. It is difficult to understand how the deterrent function, the
traditional function of the police, can
operate and be sustained under these
disparate circumstances. In general
our courts are viewing marijuana offenders as a relatively innocuous group,
a view supported by an increasing segment of our population. It is apparent
that we have here a special case of a
type of situation that confronts law
enforcement in its attempts to regulate
all spheres of vice activity, the difficulties of which have long been recognized
by observers.
We have indeed presented the police
with an impossible situation!
We find little solace in the argument
that similar disparities may characterize
the pattern of law enforcement activity
in other areas. There are few areas in
the criminal law today, if any, that
evoke the kind of attack elicited by
laws related to marijuana. This alone
makes the "marijuana muddle" a
special situation.
Continued efforts to attempt to enforce and to expect enforcement of a
law which attempts to regulate behavior that increasing numbers of persons participate in or tolerate, a law
whose wisdom is questioned by persons
representing a broad spectrum of lay
and professional segments of our society and which appears to be largely
unenforceable, can only lead to further
disrespect for and an attenuation of
the law enforcement process.
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In the decade betw~en now and then, our~ colleges and
universities mu,st face some large and perplexing issues

.

.

_/

A few months ago the date had a comforting remoteness about it It was detached from today's reality; ·too distant
worry about, But now, with the advent of a new decade, 1980 sud,denly has become the next milepost toI'.:strive 2fpr,' Suddenly~ for the
nation's colleges and universities and those who care about them, 1980 ,
is not so far ~way after all.
'
NINETEEN EIGJ-ITY!

/

to

"

..,

'

BET:".EEN ~ow AND THEN, our colleges and univers1t1es will have more changes· to make, more
major issues to confront, more problems to solve,
more demands to meet, than in any comparable period in their history.
In 1980 they also will have:
► More students to serve-an estimate~ 11.5-million, compared to
some 7:.-5-million today.
► More protessional staff members to employ-=-a projected 1.1million, compared to 785,000 today.
► Bigger budgets to meet-an estimated $39-billion in uninflated,
1968-69 dollars, nearly double the n11mber bf today.
► Larger !!alaries to pay-$16,532 in 1968-69 dol1ars. for the
average full-time faculty member, comparecl to $11,595 last year.
► More library books to buy-half a billion dollars' worth, compared to $200-million last year.
► New programs that are not yet even in existence- with an annual cost of $4.7-billion:
Those are careful, well-founded projections, pr~pared by one of the
Jeading economists· of higher education, Howard R. Bowen. Yet they
are only one indication of what is becoming more and more evident
in every respect, as our colleges and universities /look to 1980:
_ No decade in the history of higher education-not even the eventful
one just ended, with its meteoric record of growth-4as come close to
what the Seventies are shaping up to be.

\

T

the colleges and
universities will be put to a severe test of their
resiliency, resourcefulness, and 'strength.
No newspaper reader or television viewer needs to be told why.
Many colleges and universities enter the Seventies with a burdensome
inheritance: a legacy of dissatisfaction, unrest, ' and .disorder on their
campuses that has no historical parallel. It will be one of the great
issues of tJ1e new decade.
Last academic year alone, the American Council on Education
found that 524 of the _country's 2,342 institutions of higher education
experienced disruptive campus prot~sts. The consequence~ ianged from
the occupation of buildings at 275 institutions to the death of one or
more peisons at eight institutions. Ii the first eight months of 1969,
an insurance-industry clearinghouse reported, campus disruptions caused
$8.9-million,)n property damage.
Some types of colleges and universities were harder-hit t~an othersbut no type except private two-year colleges escaped completely. (See
the table at left for the American Council on Education's breakdown
of disruptive and violent pr_otests, according to the kinds of institution
that underwent them.)
r
,>J
Harold Hodgkinson, of the Center for Research and Development
in Higher Education at the, University of California, studied more than
1,200 campuses and found another sign ificant fact: the bigger an institution's enrollment, the greater the likelihood that disruptions took place.
For instance:
► _ Of 501 institutions with fewer than 1,000 students, only 14 per
cent reported that the level of protest had increased on their campuses
over the_past 10 years.
BEFORE THEY CAN GET THERE,

Campus disruptions:
a burning issue
for the Seventies
)

Had
disrup-

Had

Last year's record

tive
violent
protests protests

Public universities
Private universities ............ .
Public 4-yr colleges ...... . .... .
Private nonsectarian 4-yr colleges.
Protestant 4-yr col leges ....... .
Catholic 4-yr colleges ......... .
Private 2-yr colleges . .......... .
Public 2-yr colleges .... . ...•..•

43.0%
70.5%
21.7%
42.6%

\

13.1%
34.4%

8.0%

17.8%
8.5%

7.3%
1.7%
2.6%

0.0%
10.4%

4.5%

0.0%

► Of ~2 _institutions enrolling between 15,000 and 25,000 students,
75 per cent reported an increase in protests.
.,,
, ,
► Of 9 institutions' with more than 25,000 students, all but· one
reported that protests had increased.
,
'
'
.
<
'---This relatio»snip between enrollments---and protests, Mr. Hodgkinson
discoiered, held true' in both the public and the private colleges and
'
'·
universities:
"The public institutions which reporf an increase in protest have a
_, mean size of almost ·triple the pilblic institutions that report no change
in protest," he found. "The nonsectarian' institutiOJlS th_at report in-..
creased
protest are more than Jwice the
stze) of the nonsectarian institu- .
/
.
tions that report no cha~e in protest."
,..
I..
Af!_other key finding: among the faculties at pr9test-pro ne institutions, these characteristics were common: 'jpterest in reseitrch, lack of
interest in teaching, lack of loyalty to t he institution, arrd \ support of
dissident
students."
,k
~,
-..
I
,
.,
Nor--contrary to popular op101on-were protests s:onfined to one·
or two parts of the country (imagined by many to be the East and West
Coasts). Mr. Hodgkinson found no region in which fewer th'}n.,, 19 per
' cent of all college and university campuses had been, ]lit by protests.,
(
'
\._
"It is very clear from our' data," he repgrtl!d, ~that, although some
areas-.. have had more student protest than ~others, there is no 'safe'
/
,
,,.. .,..,
region of the country."
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No camp_us in any
region is really
'sate'• , rom .erot1est
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WHAT WILL BE THE PICTURE by the end of the
decade? Will campus disruptions ~ontinue-and '
,,
.
ierl:faJ?s spread-throughous th~ Seventies? No
questions facing the colleges and
universities today are more critical,
.,...,
/
or more difficult to a_µswer with, certainty.
,
On
the
_park
side
arereports'
from
hundreds
of
high
schools
to the
Some Qminous
.J
"-~
,
effect,_that "the colleges have seen nothing, yet." The National Assoreports from
ciation of Secondary Scho61 Princip;ls, in a random survey, foi°Jnd that
the high schools
I
~
r'
) 59 per1/ ce~t of J ,026 senior and j~nior high schools had 1:;.xperi~nced
some form of student protest last year. A U.S. Office -of Education
/ official termed- the high school disorders ~usually_ mo~e precipito11s,
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spontari~ous, and riotlike" than those iq the colleges. What such
' -<1~::·•"''-...______<:•.,..,.,.,
rumblings may presage for the colleges and universities to )Vhich many
\
of the.. high school students are bound, one can only speculate.
Even so, on many'- campuses, there is a guarded optimism. "I know
I may have to eat these words tomorrow," said a university official who
had served with the National Commission on the Causes and Prevention
of Violence, "but I think we may have turned the corner-. " Others echo
1
his sentiments. ,
- ''-fr anything," said a dean who almost ~uperstitiously asked that he
not be identified by name, "the campuses. may. be meeting their difficulties with greater ,,success than is society ·generally-despite the scare
headlines.
~ "The student dissatisfactions afe being dealt with, constructively,
on many fronts. The· unrest appear~ to be -produciQg less violence and
more reasoned searches for remedies-although I still cr~ss my fingers
when saying so." '. .__ Some observers see another reason for believing that the more de_, ;structive forms of student protest may be on the wane. Large numbers
of student§, including many campus activists, appear .to have.been alien-- , •
ated this year by the violent tactics of extreme radicals. And deep
- i
divisions have occurred in Students for a Democratic S9ciety, the radical
organization that was involved in many earlier campus disruptions.
.,_
In 1968, the radicals gained many supporters amon'g moderate stuDespite the scare
headlines, a mood
dents as a result of -police methods in breaking up some oj their demonof cautious optimism
strations. This year, the opposite has Of<:_urred. Last fall, for example,
the extremely radical "Weatherman" faction of Students for a Democratic Society deliberately set out to provoke a violent police reaction
in Chicago by smashfug windowsr ap.d attacking bystanders. To the
Weathermen's disappointment, the police were so re,strained that they
won the praise of many of their former critics-and not only lar~e ,
numbers of moderate students, but ·even a number of campus sos chapters, said they had been "turned off" by tbe extremists' violence.
The presid1mt 'of -the University of"'Micbigan, Robben Fleming, is
among those who see a lessening of student enthusiasm for the extremeradical approach: "I believe the violence -and force will soon pass,
because it has so little support withi[l -the stu,dent body," he told an
interviewer. "There is very little student support for violence of any
kind, even when. it's directed at the university,"
At Harvard University, scene of angry student protests a year ago,
a visitor found a similar outlook. "Students seem to be moving away
the values, o!
from a diffuse •. discontent and toward a rediscovery?' of
"'workmanship," said tHe master of,ElioJ House, _Alan E. Heimert. "It's
as if they were saying, 'The revolution isn't right around the coJner,
so I'd better find my,_vocation and de~elop myself.' "
Bruce Chalmer-s, master of Winthrop..House, saw "a 'kind of antitoxin in students' blood" resulting from the 1969 disorders: "The dis/
ruptiveness, emotional intensity, and loss of time and opportunity last
year," he said, "have convinced people that, whatever happens, we must
avoid replaying that scenario."
A student found even more measurable evidence of the new 'mood:
"At Lamont Library last week I had to wait 45 minutes to get a reserve
I'
·
book. Last spring, during final exams, there was no wait at alL"
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Many colleges have
learned a lot
from the disruptions
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PARTIALLY UNDERLYING THE CAUTIOUS OPTIMISM

is a feeling that many colleges and un.iversitieswhich, having been. peaceful places for decades,
were unprepared and vulnerable when the first disruptions struck-have
1
learned a lot in a short time.
When they returned to many campuses last fall, students were greeted
with what The Chronicle of Higher Education called "a combination of
stern warnings against disruptions and conciliatory moves aimed at
giving students a greater role in campus governance."
Codes /of discipline had been revised, and special efforts had been
made to acquaint students with them. Security forces had been strengthened. Many institutions made it clear· that they were willing to seek
court injunctions and would call the police if necessary to keep the
peace.
Equally important, growing numb,ers of institutions were recognizing
that, behind the stridencies of protest, many student grievances were
indeed legitimate. The institutions demonstrated (not ~erely talked
about) a new readiness to introduce reforms. While, in the early days
of campus disruptions, some colleges and universities made ad hoc
concessions to demonstrators under the threat and reality of violence,
more and more now began to take the initiative of reform, themselves.
The chancellor of the State University of New York, Samuel B. Gould,
described the challenge:
"America's institutions of higher learning . . . must do more than
make piecemeal concessions to change. They must do more than merely
defend themselves.
"They must take the initiative, take it in such a way that there is
never a doubt as to what they intend to achieve and how all the components of the institutions will be involved in achieving it. They must call
together their keenest minds and their most humane souls to sit and
probe and question and plan and discard and replan-until a new
concept of the university emerges, one which will fit today's needs but
will have its major thrust toward tomorrow's.''

"IF THEY ARE TO ARRIVE AT THAT DATE in improved
/

The need now:
to work on reform,
calmly, reasonably

condition, however, more and more colleges and
universities-and their constituencies-seem to be
saying they must work out their reforms in an atmosphere of calm and
reason.
Cornell University's vice-president for public affairs, Steven Muller
{"My temperament has always been more activist than scholarly"),
put it thus before the American Politicat Science Association:
"The introduction of force . into the university violates the very
essence of academic freedom, which in its .broadest sense is the freedom
to inquire, and openly to proclaim and test conclusions resulting from
inquiry. . . . ,
"It should be possible within the university to gain attention and to
make almost any point and to persuade others by the use of reason.
E ven if this is not always true, it is possible to accomplish these ends
by nonviolent and by noncoercive means.
"Those who choose to employ violence or coercion within the university can11ot long remain there without destroying the whole fabric

of the academic environment. Most of those· who today believe otherwise are, in fact, pitiable victil11s of the very degradation of values they
are attempting to combat."
Chancellor Gould has observed:
/ "Among all social rnstitutions today, the university allows more
dissent, takes freedom of mind and spirit more seriously, and, under
considerable sufferance, labors to, create a more ideal environment for
free expression and for the free interchange of ideas and emotions than
any other institution in the land. . . .
"But when dissent evolves into disruption, the university, also 1 by its
very nature, finds itself unable to·· cope . . . without -clouding the real
issues beyond hope of rational resolution~ ... "
The president of the University of Minnesota,' Malcolm Moos, said
not long ago:
~
"The ills of our campuses and our society are too numerous, too
serious, and too fateful to ~ause anyone to believe that serenity is the
proper mark of an effective university or an effective intellectual community. Even in calmer tiU1es any public college or university worthy
of the name has housed relatively vocal individuals and groups of widely
diverging political persuasions. . . . The society which tries to get its
children taught by fettered and fearful minds is trying not only to
destroy its institutions of higher learning, but also to destroy itself....
"[But] . .. violation of the rights or property of other citizens, on
or off the campus, is plainly wrong. And it is plainly wrong no matter
how high-minded the alleged motivation for such activity. Beyond that,
those who claim the right to interfere with the speech, or movement, or
safety, or instruction, or property of others on a campus-and claim
that right because their hearts are pur-e or their grievance great-destroy
the climate of civility and freedom without which the university simply
cannot function as an educating institution."
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Can dissent exist
in a climate of
freedom and civility?
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appea~s- to be necessary befo~e the colleges and univers1t1es can come to gnps, successfully, with
many of the other major issues that will confront them in the decade.
Those issues are large and compLex . They touch all parts of lhe
college and university community-faculty, students, administrators,
board members, and alumni-and they frequently involve large segments of the public,.. as well. Many are~cpntroversial; some are potenticilly explosive. Here is a sampling:
► What is the shuJents' rightful role in the running of a college or
university? ~Should they be represented on the institution's governing
board? On faculty and administrative committees? Should their evaluations of a teacher's pedormance in the classroom play a part in the
advancement of his career?
Trend: Although it is just getting under way, ther.:e's a definite movement toward giving students a greater voice in the affairs of many
colleges a1{d ~niversities. At Wesleyan University, for example, the
trustees henceforth will fill the office of chancellor by choosing from
the nominees of a student-facu lty committee. At a number of institutions, young alum,ni are h ing rrlded to the governing boards, to introduce viewpoints that are clOS!,!r to the students'. Others are adding
student·s to committees or campus-wide governing groups. Teacher
evaluations are becoming coinmonplace.
Not everyone approves the trend. "I am convinced that representation is not the clue to university improvement, indeed that if carried
too far it could lead to disaster," said ·the president of Yale University,
Kingman Brewster, Jr. He said he believed most students were "not
sufficiently inte_rested in devoti ng their time and attention to the running
of the university to -·make it likely thaf 'participatory democracy' will be
truly democratic," and that they would "rather have the policies,of the
university directed by the faculty and administration than by their classmates. P
~ To many o~serve_rs' surprise, Harold 1:odgkinson's survey of stud~~t
~rotest, to which this report referred earlier, found that "the hypothesis
THAT "~LJMATE OF CIVJLJT Y AND FREEDOM"
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What part should
·students have in
running a college?
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thirt increased student control in institutional policy-making would
result in a decrease in student protest is not supported by om data at
all. The reverse would seem to be more likely." Some 80 per cent of
the 355 institutjons where protests had increased over the past 10 years
reported that the students' policy-making role had increased, too.
/
► How can the advantages of higher education be extended to
greater numbers of minority-group youths? What if the quality of their
What about the
pre-college preparation makes it difficult, if not impossible, for many
enrollment
of youths
of them to meet the usual entrance requirements? Should colleges
from
minority
group~? _
modify those requirements and offer remedial courses? Or should they
maintain their standards, even if they bar the door to large numbei:s
of disadvantaged persons?
Trend: A statement adopted _this academic year by the National
1.
Association of College Admissions Counselors may contain some clues.
At least 10 per cent of a college's student body, it said, should be com. posed of minority students. At least half of those should be " high-risk"
students who, by normal academic criteria, would not be expected to
succeed in college. "Each college should eliminate the use of aptitude
test scores as a major factor in dete.1,mining eligibility for admission for
' l
minority students,"· the admissions counselors' statement said.
A great increase in the part played by community and junior colleges
is also likely. The Joint Economic Committee of Congress was recently
given this projection by Ralph W. Tyler, directo,r emeritus of the Center
, for Advanced Study in Behavioral Sciences at Stanford, Cal.: "[Twoyear colleges] now enroll more than 20 per cent of all students in post- higlt-scbool institutions, and at the rate the;e colleges are increasing in
number as well as in enrollment, it is safe to predict that 10 years from
now 3-million students will be enrolled . . . representing one-tbirc:f of
the total p~st-high school enrollment and approximately one-half of all
first- and second-year students._
"Their importance is due to several factors. They are generally ,
open-door colleges, enrolling nearly all J1igh school graauates or adults
who apply. Because the students represent a very wide range of background and previous educational experience, the faculty generally
recognizes the need for students to be helped to learn."
~

7

► What is the_ future of the predominantly Negro institutions of

Negro institutions:
what's their future
in higher education?

higher education?
Trend: Shortly after the current academic year began, the presidents
of 111 predominantly Negro colleges-"a strategic national resource
... more important, to the national security than those producing the
technology for nuclear warfare," said Herman H. Long, president of
Talladega College- formed a new organization to advance their institutions' cause. The move was born of a feeling that the colleges were
orphans in U.S. higher education, carrying a heavy responsibility for
educating Negro students yet receiving less than their fair share of
federal funds, state appropriations, and private gifts; losing some of
their best faculty members to traditionally white institutions in the rush
to establish "black studies" programs; and suffering stiff competition
from the white colleges in the recruitment of top Negro high school
graduates.
► How can colleges and universities, other than those with predominantly black enrollments, best meet the needs and deJ_!!.ands of nonwhite students? Should they establish special courses, such as black
studies? Hire more nonwhite counselors, faculty members, administrators? Accede to some Negroes' demands for separate dormitory
facilities, student unions, and dining-hall menus?
Trend: "The black studies question, like the black revolt as a whole,
has raised all the fundamental problems of class power in American life,
and the solutions will have to run deep into the structure of the institutions themselves," says a noted scholar in Negro history, Eugene D.
Genovese, chairman of the history department at the University of
Rochester.
Three schools of thought on black studies now can be discerned in
American higher education. One, whic~ includes many older-generation
Negro educators, holds black studies courses in contempt. Another,
· at the opposite ex.treme, believes that colleges and universities must go
to great lengths to atone for past injustices to Negroes. The third,
between the first two groups, feels that "some f_orms of black studies are
legitimate in~llectual pursuits," in the words of one close observer,
"but that generally any such program must fit the university's traditional patterns." The last group, most scholars now believe, is likely
to prevail in the coming decade.
As for separatist movements on the campuses, most have run into
provisions of the federal Civil Rights Act of 1964, which bars discrimination in housing and eating facilities.
► What should be the role of the faculty in governing an institution
of higher education? When no crisis is present, do most faculty members really want an active part in governance? Or, except for supervising
the academic program, do they prefer to concentrate on their own
teaching and research?
Trend: In recent years, observers have noted that many faculty
members were more interested in their disciplines-history or physics
or medicine-than in the institutions they happened to be working for
at the time. This s,eemed not unnatural, since more and more faculty
members were moving from campus to campus and thus had less
opportunity than their predecessors to develop a strong loyalty to one
institution.

But it often meant that the general, day-to-day running of a college
or university was left to administrative staff members, with faculty
members devoting themselves to their scholarly subject-matter.
Campus disorders appear to have arrested this trend at some colleges
and universities, at least temporarily. Many faculty members--,--alarmed
at the disruptions of classes or feeling closer to the students' cause than
to administrators and law officers- rekindled their interest in the institutions' affairs. At other institutions, however, as administrators and
trustees responded to student demands by pressing for academic reforms, at least some faculty members have resisted changing their ways.
Said the president. of the University of Massachusetts, John W. Lederle,
not long ago: "Students are beginning to discover that it is not the administration that is the enemy, but sometimes it is the faculty that drags
its feet." Robert Taylor, vice-president of the University of Wisconsin,
was more optimistic: student pressures for academic reforms, he said,
might "bring the professors back not only to teaching but to commitment to the institution."

The faculty:
what is its role
in campus governance?
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► How can the~quaJity of college teaching be improved? Di a sys- \J
tern in which the top academic degree, the Ph.D., is based largely on
a man's or woman's research, must teaching abilities be neglected? In
universities that place a strong emphasis on ~esearch, how can students
be assured of a fair share of the faculty members' interest and attention
in the classroom?
Trend: 'The coming de~ade is likely to see an intensified search for
'an answer to the teaching-"versus"-research dilemma. "Typical Ph.D.
training is stmply nof appropriate" to the task of undergraduate teaching
and, in p_articular, to lower-division teaching in most colleges in trus
country," said E. Alden Dunham of the Carnegie Corporation, in a
•recent book. He recommended a new "teaching degree," putting "a
direct focus upon undergraduate etlucation."
Similar proposals are being beard in many quarters. "The spectacular
growth of two- and four-year colleges has created the need for teachers
who combine professi9nal co1.!_lpetence with teaching interests, but who
neither desire nor are required to pursue research as a condition of their
employment," said Herbert Weisinger, graduate dean' at the State
University ·of New York at Stony Brook. He proposed a two-track
program for Ph.D. candidates: the tradition.al one for those aiming to
teach at the graduate level, and a new track for studerts who want to
teachcundergraduates. The latter would teach for two years in community or four-year coUeges in place of writing a research dissert~tion .
► What changes should be made in college and university curricula?
To place more emphasis on true learning and less on th~ attairurtenf of
grades, should "Pass" and "F~il" replace the customary grades of A, B,
c , o, and~ ?
Trend: Here, in the academic-heart of the colleges an4 universities,
· some of the most exciting developments of the coming decade appear
certain to take place. "From eyery quarter," said Michael Brick and
Earl J. McGrath in a recent study for the Institute of Higher Education
at Teachers College of Columbia University, "evidence is suggesting

.

that the 1970's will see vastly different colleges and universities from
those of the 1960's." Interdisciplinary studies, honors programs, independent study, undergraduate work abroad, community service projects, work-study programs, and non-Western studies were some of the
innovations being planned or under way at hundreds of institutions.
Grading practices are being re-examined on many campuses. So are
new approaches to instruction, such as_ television, teachin& machines,
language laboratories, col!}prehensive examinations. New styles in cla,ssrooms and libraries are being tried out; students are evaluating faculty
members' teaching performance and participating on faculty committees
at more than 600 colleges, and plans for such activity are being made
at several-score others.
By 1980, the changes should be vast, indeed.
of the next
decade, one ieat issue may underlie all the others
-and all the _o thers may become a part of it.
When flatly stated, this issue sounds innocuous; yet its implications
are so great that they can divide faculties, stir students,, and raise profound philosophical and practical questions among-.._presidents, trustees,
alumni, and legislators:
► What shall be the nature of a college or university in our society?
Until recently, almost by definition, a college or ·university was
accepted as a neutral in the world's political and ideological arenas;
as dispassionate in a world of passions; as having what one observer
called "the unique capacity to walk the razor's edge of being both in
and out of the world, _,and yet simultaneously in a unique relationship
with it."
The college or university was' expected to revere knowledge, wherever knowledge led. Even though its research and study might provide
the means to develop more destructive weap"ons of war (as well as lifesaving medicines, life-sustaining farming techniques, and life-enhancing
intellectual insights) , it pursued learning for learning's sake and rarely
questioned, or was questioned about, the validity of that process.
The college or university was dedicated to the proposition that there
"Yere more than one side to every ,controversy, and that it would
explore them all. The proponents of all sides had a hearing in the
academic world's scheme of things, yet the college or university,
sheltering and protecting them all, itself would take no stand.
Today the concept that an institution of higher education should be
neutral in political and social controversies-regardless of its scholars'
personal beliefs-is being challenged both on and off the campuses.
Those wbo say the colleges and universities should be "politicized"
argue that neutrality is undesirable, immoral-and impossible. They say
the academic community must be responsible, as Carl E. Schorske,
professor of history at the University of California at Berkeley, wrote in
Publications of the Modern Language Association, for the "implications
of its findiµgs for society and mankind." "The scholar's zeal for truth
without consequences," said Professor Schorske, has no place on the
campus today.
Julian Bond, a Negro member of the Georgia state senate, argued
BETWEEN NOW AND THE BEGINNING

One~great question
will tower above··
all others
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the point thus, before the annual meeting of the American Council on
Education:
"Man still makes war. He still insists that one group subordinate _its
wishes and desire~ to that of another. He still insists on gathering
material wealth at the expense of his fellows and his environment. Men
and nations have grown arrogant, and the struggle of the Twentieth
Century has continued.
_
"And whjle the struggle has continued, the university has remained
aloof a center for the study of why man behaves as he does, buf never a
,l
cente~ for the study of how' to make man behave in 'a civili:ied
manner. ...
Should colleges
"Until the -university develops a politics or-in better terms, perhaps,
and universities take
for this gathering-a curriculum and a discipiine that stifles war and
ideological stands?
poverty and racism, until then, the university will be in doubt."
Needless to say, many persons disagree that the college or university
should be politicized. The University of Minnesota's President Malcolm
Moos stated their case not long ago:
"More difficult than the activism of violence is the activism that
seeks to convert universities-; as institutions, into political partisans
thumping for this or that ideological position. Yet the thr~at of this
form of activism is equally great, in that it carries with it a threat to·
the unique ·relationship between the university ~nd external social and
"',,
political institutions.
"Specifically, universities are uniquely the place wheJe society builds
its capacity to gather, organize, and transmit knowled,ge; to analyze
and clarify controverted issues; and to define alternative responses to
issues. Ideology is properly an object of study or scnolarship. But wben
it becomes the starting-point of intellect, it threatens the function
uniquely cherished by institutions of learning.
" ... It is still possible for members of the university communityits faculty, its students, and its administrators- to participate fully and
freely as individuals or in social groups with particular political or ideological purposes. The entire concept of'academic freedom, as developed
on our campuses, presupposes a role for the teacher as teacher, and
the scholar as scholar, and the university as a place of teaching and
learning which can flourish free from external political or ideological
constraints.
. Every scholar who is also an active and perhaps passionate
citizen . . . knows the pitfalls of ideology, fervor, and a priori truths
as the starting-point of inquiry. He knows the need to beware of his
own biases in his relations with students, and his need to protect their
autonomy of choice as rigorously as he would pr6tect his own.. . .
"Like the individual scholar, the university itself is n; longer the
dispassionate seeker after truth once it adopts controverted causes
which go beyond the duties of scholarship., teaching, and learning. But
unlike the individual scholar, the university has no colleague to light the
fires of debate on controverted public issues. And unlike the individual
scholar, it cannot assert simply a personal choice -?r judgment when
it enters the field of political partisanship, but must seem to assert a
corporate judgment which obligates, or impinges upon, or towers over
what might be contrary choices by individuals within its community.
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T he report on this and -the preceding 15
pages is the pr~duct of a cooperati ve endeavor in which scores of schools, cDlleges., and universities are taking parL It
\1/as prepared under the direction of the
persons listed below, who form EDITORIAL PROJ ECTS FOR EDUCATION, a non. p rofit organization informall y associated
with the American Alumni Council. The
editors, it should be noted, speak fo r
the'1Jselves and not for \heir institutions;
and not a ll the editors necessarily agree
with all the points in this report. All
rights reserved; no part may be reproduced without express permissio n.
Printed in U.S.A.

"To this extent, it loses its unique identity among our social institu-tions. And to !his extent it diminishes its capacity to, protect the climate
of freedom which nourishes the efficiency of freedom." ..,
WHAT WILL THE COLLEGE OR ON IVERSITY be like,
i£ it survives this tumultuous decade? If it comes
to grips- with the formidable array of issues that
confront it? If it makes the painful decisions that meeting those issues
,,.
,
will require?
Along the way, how many of its alumni and alumnae will give it the
understanding and supporf it' must have if it''is to survive? Even if they
do nof always agree in det~il with its decisidns, will they grant it the
su·ength of their belief in its mission and its conscience?
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barbituates, amphetamines, and alcohol. There are others, needless to say,
which may or may not be found on
specific campuses. Peyote, for example,
is more commonly found in some parts
of the country than in others. Marijuana, however, is existent, and even
prevalent, on almost every campus in
the country. The same is true for
the other illegal drugs I have mentioned. That drugs usage in our society
is a social problem cannot be denied,
for any problem that commands the
attention of a large proportion of our
society cannot be considered otherwise.
Separating myth from reality is not
easy in the statistical realm. Otherwise
reputable sources claim anywhere from
10 to 90 per cent of college students
have used drugs of one form or another. The answer is somewhere in
between those estimates and probably
around 25-30 per cent for the students
at Illinois State University. I am.sure
other more knowledgeable people on
the ISU campus might give other figures. One interesting observation can
be made, and I believe substantiated.
More and more freshmen are coming
to college having already experimented
with illegal drugs of some type, most
frequently marijuana. In some communities, in fact, marijuana usage is
more prevalent among high school students than among college students.
This particular problem has been
with us for longer than many of us
would like to admit. Perhaps when
you were in college, you may have
known of students who "had a drinking
problem" or occasionally took a "borrowed" amphetamine diet pill to stay
awake in order to study for an examination. Make no mistake about itthese examples represent a part of
the drug problem we face today. Many
students would claim, and with some
justification, that their use of marijuana
is less harmful than what they see as

the misuse of alcohol by their elders.
Recent studies sponsored by the National Institute of Mental Health have
indicated that there are, indeed, some
negative side effects from using marijuana. But, its usage does not constitute nearly the problem of alcohol
usage.
One interesting phenomenon many
people have observed is the cult of
knowledge which surrounds the use of
illegal drugs. Users probably know
more of the effects of their drugs and
have read more research about them
than have users of alcohol in the adult
society. Some experts have attributed
the relative disrepute of LSD to this.
While I do not have ready statistics,
I would estimate that experimentation,
though not all continued usage, involving LSD has decreased significantly
on the heels of research indicating
possible chromosomal damage. I suspect, though, that a great deal of the
users' scholarly approach is limited to
studies which support previous opinion.
In light of all this, what have colleges
and universities done to assist in a
solution to the problem? Here, as in
many other areas, institutions have
failed to take advantage of their peculiar position in society. With some
notable exceptions, most colleges have
done virtually nothing, which has actually contributed to the problem. Some
schools have made attempts to put on
programs about drugs and their effects
on users, but, all too often, those
sponsoring the programs have known
less than the students they are attempting to reach. At least one school has
attempted to develop a small group
approach based upon the successful
Synanon .model. Students, in small
groups of their peers, interact intensively about their reasons for using
drugs and how drugs substitute in their
lives for significant experiences with
reality. Other institutions have done
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little more than establish rules against
illegal drug usage, thereby moving the
problem to off-campus locations. It
is interesting to note that most studies
indicate that drugs are used by students
in such locations more frequently than
on campus property. Further, it is
interesting to note that many college
officials actually take solace from such
information!
Illinois State University is, unfortunately, merely beginning to work in
constructive ways with drug problems.
This past semester, one of our student
groups, Olympus, with the assistance of
some faculty members, put on a monthlong symposium on drugs. Speakers
of national reputation visited the campus and spoke to both large assemblies
and small class groups about particular
aspects of drug usage. Books were
made available to students at the Union
ticket counter, as well as in displays in
local bookstores. Mimeographed information was also distributed widely.
There was indication that much class
discussion time was devoted to exploring drug usage in its many facets.
This semester, the Ecumenical Campus
Ministry is devoting part of its Winter
Retreat for students to discussion of the
problem. A few professors routinely
include the topic in the courses, and
some are doing excellent research in
the area.
The Dean of Students Staff is particularly concerned about drug use among
college students. We are currently
planning a many pronged attack for
the coming school year. Some way of
dealing with students who are already
using drugs, as well as those who have
chosen not to, must be established. It
is no longer enough for colleges and
universities to establish rules and punish offenders, and we are looking for
methods of helping students make rational and knowledgeable decisions
about drugs.

lumber..__ _____.
or name ...
I .D. Number
Call Number
Social Security
Zip Code
Room Number
Locker Number
Phone Number
Seat Number
Number Number

the computer comes to campus
Students at ISU as the population in
general are beginning to wonder
whether they are merely a number and
have lost all personal identification.

By Tom A. Brigham

351261480
Director of Computer Services

31

The device most often he1d responsible
for this depersonalization is of course
the computer. This article will attempt to separate the fact from the
fantasy on the identity crisis at Illinois State University.
As Illinois State University continues its phenomenal growth it has become increasingly apparent that personal touch between individuals is
changing. While each person on campus may know as many people just
as well as his counterpart did 20 years
ago, this same number is a decreasing
percentage of the total number on
campus. No longer is it possible for
tie entire student body or for that
matter the entire faculty to gather in
Capen Auditorium for a meeting. Orientation sessions have been divided
into smaller groups where the individual can still receive personal advising.
Departments attempt to organize in
such a manner that personal contacts
for advising and counseling are still
a regular part of each semester's activities. If this is the case, why do
some students feel they are merely
numbers?
The Face in the Crowd
At almost every official step of campus life the student is asked his I.D.
number as well as his name. Why
were numbers first introduced on to
the campus?
Ferrell Sears, veteran staff member
of Computer Services, has offered some
insight into the reason for first introducing an identification number on
the campus in the fall of 1952. He
recalls the situation where two girls
with identical names, from the same
town, and the same major at ISU were
enrolled. The confusion caused by
this similarity was overwhelming.
While the similarity in high schools
and majors is uncommon, similarity in
names is an every day occurrence. In
fact, Mr. Sears has recalled some times
that there were as many as six people
on campus at one time with the same
first and last name. An J.D. number

was the only positive means of identifying one from the other. This number is the common thread the student
weaves throughout his academic career
on campus. It appears on I.D. cards,
class lists, registration forms, dormitory lists, and virtually every other
"official" record used by the student
and the university. According to Wilbur Venerable, dean of Admissions and
Records, there are records on 120,000
students, former students, and potential
students in the files of the University.
25,000 - 30,000 of these personal files
are active at any one time. These
folders, both active and inactive, are
The student's
filed alphabetically.
number serves as a positive means of
identifying the individual. It is a convenience for identification rather than
either an attempt to classify or de-personalize. Dean Venerable states, "I
don't see the number ever replacing
names." In fact, according to the Admissions staff, admissions are granted
in an environment moving further
from that of 1984, not nearer to it.
The individual qualifications - not
merely class rank and ACT scores play
an increasingly important role in the
admissions process. The "automation"
of the record-keeping process allows
the staff members of Admissions and
Records to devote time to personal
evaluation and interviews.
In the ongoing process of retaining
records on students there is always an
attempt to keep the student from performing those tasks which can better
be done by machine. The first step of
easing the registration procedure was
the elimination of one extremely large
card on which the student recorded
such items as his class schedule, etc.
On it he wrote his name approximately
10 times. The present intermediate
step permits the student to write only
his I.D. number. This number is the
key which permits the name to be provided by mechanical means to the departments requesting the information.
This has saved the student time and
still provides the user of the information with as complete a picture as he
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had previously. Future plans call for
the exception reporting method of
handling the majority of the information presently collected through individual cards. In this way the student
can be presented with a printout showing what has been previously reported.
If all information is as it was originally
submitted, the · student need make no
change. If he has moved or any other
information has changed since the last
registration he may write down the
new information only, thus greatly reducing the demands on the students.
· The "automatic" reporting of changes
to all offices from one card not only
saves the student a great deal of time,
it allows the "system" to better serve
him. The bursar's office related the
confusion recently caused by a change
in name that was reported to only one
office. Between the time of applying
for a scholarship and enrolling at ISU,
Sue got married. Naturally, her name
was different on the records at the
scholarship commissions office and the
bursar's office. The situation where
the same person has two names is further complicated by nick names, use
of middle names, and misspellings.
The use of the number together with
the name allows for a unique identification and permits greater flexibility in
all other categories while still maintaining accurate records. The number allows various offices to keep more
accurate records. Dan Shickle, Bursar, summarizes this "when records are
accurate the student is served better."
The Face Gets Recognized
The number is a method of preserving the identity of the individual not
obscuring it. In no other way can
two Bill Smiths be identified as individuals. Once recognized as a unique
individual the face in the crowd can
receive personal attention. As Dean
Venerable says, "The I.D. number and
computer record allow us the time to
do the personal contacts. We're freed
from the volume of work that would
keep us from the individual."

j

By Gene O'Grady
Gene O'Grady, who Is now director of local
advertising for the Bloomington-Normal
Dally Pantagraph, was one of the "gobs"
who spent part of the wa r enrolled in the
V-12 program on the Illinois State University campus. In the accompanying article, he
recounts some of those experiences from the
time the Navy "invaded" ISU.

"Only One Girl To A Room". This
was a common "complaint" among
Navy V-12 members assigned to Fell
Hall at ISU during World War II. The
Navy was occupying what had been
(and is again) a women's residence hall,
and many eyebrows were raised because someone didn't know the women
had been evacuated.
Navy residence at ISU was not restricted to Fell Hall nor were the V-12
men the first military men to be billeted
at ISU. Smith Hall, which was at
501 S. University, accommodated at
one time a maximum of 40 naval aviation cadets (V-5). The unit was transferred to Illinois Wesleyan when ISU
was accepted for the Navy V-12 program.

Under the V-12 program, about 200
sailors were housed in Fell Hall and
60 in Smith Hall. The Navy terminated
its contract for Smith Hall in November
of 1944 when the size of the unit was
reduced from approximately 260 to
200.
The "big war," as almost any war,
wrought many changes in the lives of
those who lived through it. People and
institutions experienced some extreme
changes caused by the exigency of the
times. Though ISU went through a
two-year period in which the military
men invaded the campus (and represented about all of the male campus
population and 20%of the total), the
change was in the men, not the institution. Rather than the university adapt-
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ing to the requirements of the military,
it was more the reverse. Even the
"old salts" making the quick change
from combat to campus soon fit themselves into the, then, tranquil life at
JSU.
Reflecting back, now nearly a quarter of a century since the last Navy man
had official residence on campus, one
remembers almost all things pleasantly.
Even Navy discipline seems less strenuous in retrospect.
One can almost remember favorably
the early morning roust from the sack
for calisthensics and laps around the
old track south of McCormick gym. Or
the entire command marching and running, alternately, for hours around the
circular drive then in back of Fell Hall

because we failed to have a meeting of
the minds with the CO. Or the special
assembly in Capen because of chicken
bones in the "head."
Six hundred and four different Navy
men were stationed at JSU during the
two years the V-12 unit was on the
Normal campus. The V-12 first opened
in July of 1943 with men from 31
different colleges, some direct from
high school and others from fleet asignments. The last added a salty flavor
with regaling tales of their adventures
aboard ship. There were, however,
cases of fleet men attempting to appear
as upper classmen and naval neophytes
hoping to give the appearance of
having "been around the horn."
The size of the unit varied from 257
men down to 140 the last term on
campus, which ended in June of 1945.
The Navy V-12 program was established during World War JI to provide
officers for the rapidly expanding Navy
units around the world. There were
V-12 stations at colleges all across the
country. The one established at ISU
was the first in Illinois.
Lt. Meldrim, F. Burrill, commanding
officer during the two years the V-12
unit was on campus, was quoted as the
program started, "We want the men to
take part in the life of the university
and to live as normal a life as possible
as long as it does not interfere with
their naval training. The traditional
'country club' style of living which the
public asociates with college life won't
be a part of the V-12 however.
"With 17 hours of regular university
work and a full program of physical
training, these men aren't going to have
a lot of time for outside activities,"
Lt. Burrill pointed out.
There's no question the grueling
schedule (57 credit hours in a year) and
the $50 per month pay (less insurance
and war bc,nd deductions) precluded
any "country club" style of living. The
Navy men did, however, manage to become a real part of campus life. With
four times as many gals as guys, the
pickin's were pretty good and there
were plenty of romantic entanglements
-most transitory but as on any campus, some lasting relationships.
The Navy men participated in the
regular program of the school, taking
part in the athletic, dramatic and social

life on campus. Several held positions
as class and organization directors.
The demanding scholastic schedule
required certain disciplines. One of
these was the curfew imposed on Navy
men as, on week nights, they were required to be "on board" by 2200 hours.
It was not at all unusual for the girls,
with somewhat more lenient hours, to
reverse the normal procedure and walk
the Navy men to Fell Hall. It didn't

seem so funny at the time but mental
recall now brings forth a rather amusing picture of highly visible summer
uniforms scurrying from all directions
toward Fell Hall as the curfew hour
approached.
Special emphasis was placed on
trigonometry, calculus, geography,
chemistry, engineering drawing and
physics. The length of the program for
the individual student varied with previous training, academic records and
Navy orders. Eighteen hours of classwork was the minimum and with outside preparation and laboratory assignments, each student had from 52 to 58
hours a week of academic work.
Individual instructors, for one reason
or another, remain longer and more
favorably in the memory of a particular
student than do others. While the
hundreds of Navy men may have had
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dozens of "favorite" teachers, probably coach Joe Cogdal will be among
the best remembered. Middle-aged
muscles can still remember endless leg
lifts and other forms of physical torture
called calisthenics. The story, assuredly apocryphal, is told of the young
Navy man (we were all yonng, then)
who fell during a rope climb in McCormick gym. "Bloody Joe" examined
him, determined a leg was broken and
sent for an ambulance. Then he is
said to have instructed the hapless
athlete, "Don't just lie there. Do
push-ups."
June of this year will mark 25 years
since the Navy V-12 left the campus at
ISU. A reunion committee, chaired
by Harlan Bliss, has selected June 5
and 6 of 1970 for a reunion of former
members of the Navy V-12 program
at ISU.
The committee is seeking current
addresses of former V-12ers. People
knowing the present whereabouts of
any of these men are asked to provide the alumni office with names and
addresses.

Profile of
Will Robinson is a man whose personality, as well as his depth of character, come strikingly through in
photographs, almost as much as in
person.
As the new varsity basketball coach
at Illinois State, Robinson holds the
key to what he and fans alike hope will
be a road to the top of the class in
university division cage rankings.
He's a person who thinks big, works
hard, and has the know-how and contacts to get the job done. Hired just
in March to replace Jim Collie, who
retired from coaching to enter the admissions office, Will has already been
in such widely scattered places as
North Carolina, Iowa, and, of course
Illinois, scouting for players that will
help boost ISl,J to national prominence
in basketball.
With a background of having developed Spencer Haywood and a host
of other All-Americans, there is little
doubt that he has the eye to pick out
the players who will perform well,
but at the same time, "represent the
university with dignity and always be
a credit to Illinois State."
Robinson, who comes to ISU from
Pershing High School in Detroit, is
known the nation over, both for his
85 per cent winning success on the
court and the players he has produced,
but also as a top talent scout for the
Detroit Lions professional football
team.
He becomes the first black basketball coach at a University Division
school in the nation.
We invite you to meet and to know
a great gentleman of the game and a
great coach as well ... Will Robinson.

a coach

"This is an opportunity to do something I've'
want ed to do for a long period of time."
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''I'll wa11t my teams to be of top-flight character, able to hold their own with the best
competitio11 the universities can offer."

"I plan to roll up my sleeves and start work
to come up with the best talent we can on
the high school and junior college levels."

"We will want to play all of the basketball
powers, i11c/udi11g the Big Ten universities,
and especially the University of Illinois."

"I have the good wishes of Athletic Director Weisbecker and the administration and
these are plus factors which will help us to
get the job done."

"A major challenge will be to continue the
basketball heritage that has existed at lllinois State and to try to improve on it
wherever possible."

"We will attempt to have a schedule commensurate with the tale11t a11d the challenge
that big-time basketball offers."
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It shouldn't have come as a surprise
to many when Illinois State University's
baseball team won the NCAA College
Division Championship last June.
After all, the Redbirds had been
flirting with the big prize for several
seasons and had rated the NCAA
Regional Tourney three times.
However, there were three most interesting and unusual things about the
1969 Redbird baseball team.
First, every player on the team came
from the state of Illinois.
Second, no one on the team was on
a full athletic scholarship.
Third, the team had a 33-5 record
with all of its defeats coming on three
days and, according to coach Buford
H. (Duffy) Bass, those setbacks molded
the Redbirds into a close-knit aggregation.
After winning 10 games on its annual southern trip, ISU lost a doubleheader to Northwestern. Midway in
the season came another doubleheader
setback, this one at Western Illinois.
The Redbirds also split a doubleheader at Central Michigan.
. " We actually came closer together
m those three days," explained Bass.
"The defeats made a team out of us. It

was certainly a tribute to the players,
showing they all wanted to contribute."
Bass is quick to point out that many,
many people had a great deal to do
with the championship.
"You can go back 112 years to the
university's beginning and you'll find
out everyone had a significant role in
it. We were happy to be an immediate,
active part of it.
"You can't minimize the importance
of a man like Harold Frye, who
coached baseball here 18 years. You're
bound to get some feedback from the
friends he's made over the years, the
students he has sent out to the coaching
ranks, and the good will he built up
for the university."
ISU graduated 13 lettermen from the
1968 team, which had a 27-7 record.
"We had a let's walk before we run
attitude from the beginning of the
season until the end," said Bass.
"We did't know how good we were
going to be. We had graduated some
fine players but yet we knew we had
a chance to be good."
Bass can't tell you when the preparations for a national championship team
actually began. But, he does admit the
Redbirds work diligently at recruiting.
The personable coach, a former Red37

bird catcher himself, says he looks for
three things in a high school athlete.
The athlete must be a student. He
must have a lot af baseball ability. He
has to be an unselfish person.
"We tell them everything," said
Bass. "We tell them this is n·o Utopia
but we let them know ISU is a nice
place. We try to get them to meet our
varsity players and visit with them.
"I can tell within an hour after a
boy and his parents arrive on the campus, if we have a chance to get him.
"We like to see high school athletes
play during their junior year. It's virtually impossible for us to see them
while our season is going on so we
catch them in summer programs.
"We'll take the word of an experienced coach if he knows talent and
tries to sell us on a kid. Major League
scouts help by letting us know if a
boy will be drafted and often compare
notes with us.
"We welcome scouts to our campus
and have a good relationship with
them. After all, that's their job-to
sign players. If we make them welcome, we feel it will have a positive
attitude on the scout when it comes to
evaluating and 'signing our players."
Bass works at the sport the year

around. He has a five-week fall program. Spring practice begins the first
week after second semester classes
begin.
"We have a hard time holding them
back," said Bass. "They'll be working
on conditioning right after Christmas.
"Last year, we started having weekly
clinics. We'd bring the players together by positions. One week, the
pitchers and catchers would come in.
We'd go over what we'd be doing in
spring drills and also teach them techniques relating to their position. We
start this right after Thanksgiving. The
next week, we'd have the infielders in
and go right down the line. We can
give them more individual attention
this way.
"However, once fall practice is over,
we tell them to get away and stay away
for three weeks. But, the problem is
keeping them away."
Bass was amazed at the players' reaction to his lineups.
"We played a lot of players and
platooned some," said Bass. "I'd give
the lineup prior to batting practice.
Invariably, after I had finished, someone would say, 'That sounds like a
winner'."
"I never once had a complaint about
our lineups. These fellows had great
respect for their teammates."
What does Bass remember most
about the National Tournament?
"I think it was the way the boys behaved on the bus when we'd go from
our motel to the field," said Bass.
"There would be complete silence
when we'd start out. Then someone
would begin whistling, 'Take Me out
To The Ball Game'. Then they'd all
join in. Yet, when we got to the field
and got off the bus, they were all business.
"I think Tom Klein probably summed it up best on the ride back to
Normal from Missouri. All of our
seniors got up and made a little speech
on the way back.
"T.K. got up and said, 'I had nine
brothers and sisters before the season
started. I just took on 25 more
brothers."
Did success spoil the Redbirds?
"Their attitude was the same at the
end as it was at the beginning," said
Bass.

Dave Trayser,
Captain

Jim Brownlee

J d

Rich Gordon

Bob Gracyzk

Meet
the Redbird
Lettermen

Bob Housman

Tom Monschein

Greg Patton

Ernie Pederson

\
Steve Pultorak

Paul Sperry

Dave Zibert

John Zotz
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Experience in Black
The black experience! It can be depicted in wide ranging ways. Through
the dance. In the arts. In literature.
Ori the speaker's platform. And in
numerous other expressions that are a
part of the unique black culture in
our nation and at our university.
The month of April will be devoted
to this experience, with a Black Fine
Arts Festival being conducted on the
campus.
Three to four days of each week
will feature a different form of expression or entertainment.
At Jllinois State University, the black
experience is continuous, with programs, small group sessions and other
events throughout the year.
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SUMMER /1970
Earn graduate or undergraduate credit this summer on the
tree-shaded campus of easily-reached Illinois State University
in Bloomington-Normal, at the heart of Illinois.
Air-conditioned classrooms and residence halls,
coupled with a broad range of academic opportunities,
make Illinois State an ideal choice for summer classes.
And spare time? An 18-hole university golf course,
swimming pools, parks and a nearby lake add to your
summertime pleasure.

Eight-week session June 15-Aug. 7
Three-week post session Aug. 10-28
Short courses - June, July, August
Off-campus courses, workshops, June 8-20, June 2')-July 17

For information, write today t o:
Direclor of Summer Sessions

ILLINOIS STATE
UNIVERSITY Normal, lllinois

